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The making of the English Factory at Surat and
Its Role in the English Enterprise in India

Ishfag Ahmad Baba
Research Scholar, Dept. of History, Aligarh Muslim University, Aligarh

Abstract

Surat was one of the most important commercial centres of India during the 17th and early
18th century. It was the premier port of the Mughal India on the Western Coast having brisk trade
relations with several ports and commercial centres of the world. It was also one of the first Indian
regions which witnessed the arrival of the several European merchants and trading companies such
as the English East India Company. This paper aims to analyse the role of various English officials
in the making and expansion of the English factory (warehouse)/ presidency/ council at Surat. Most
of the research on English factories in India till date has focused on the growth of English trade in
general with least attention being paid to the important centres and factories which helped the
English in strengthening their position in India. It further explains the role of Surat factory in the
expansion of the English commercial venture during the first half of the 17th century in the east,
especially in India. The paper also shows how the Surat factory was the main force which was
driving the English enterprise in the east at least till mid-17th century.

Key Words: Company, Commerce, English, Factory, Presidennt.

Introduction

The port of Surat was once of the busiest Mughal port in terms of the amount and volume of
trade which was undertaken between India and other commercial centres of the world. Naturally
when the Europeans came to India including the English, it caught their attention. Once the English
realised the importance of this port city, they decided to direct their operations in the east from this
port. It was under such circumstances that the English made the city of Surat as their main centre in
India. The English factor records (which are our primary sources) show time and again as how the
events and developments in Surat affected the English commercial fortunes in the East. However
the issue has been given scant attention due to several reasons. The main objective of the paper is to
show as how the English factory at Surat was at the centre stage of the English commercial in India
during the first half of the 17t century.
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Research Methodology

The paper is exclusively based on the primary source material. These include about half a
dozen volumes of the English factories in India dealing with the first half of the 17% century. Since
these factor records were copied from the original correspondence of the English Company in India,
they provide us almost exact information about the events and developments of the period. Although
there are some short comings in these factor records but nevertheless they do help us in getting a
good idea about the working of the English settlements and factories in India. Besides I have also
used some of the secondary texts wherever needed in order to support my argument.

Among the Indian ports, the pre-eminence associated with the port of Surat was the gift of the
Mughal Empire.! All the evidence available suggests that, at the beginning of the 17t century, Surat
had attained such a high level of prosperity which had never been witnessed in its history before 2
Therefore it caught the attention of all the foreign merchants who visited India including the English
company. The English arrived in Surat during the early 17 century and by 1613 they had established
their earliest factory at Surat on the western coast of India.3 Surat was chosen as their main commercial
centre by the English because it provided access to the English to a diversified field of commercial
world as can be noticed in the letter of Thomas Aldworth (one of the English officials in India).*
Surat continued to hold a vital position as far as the commercial activities of the company are
concerned. It was finally in the year 1618, that the English officials at Surat were organised into
some sort of an hierarchy and the chief of the Surat factory came to be known as the president
following the Dutch practice.’

There were several Englishmen who played an important part in the making of the English
factory at Surat and converting it into the main English centre in India. One of the earliest Englishmen
who played a crucial role, in the establishment of the Surat factory was captain Best. He arrived on
the west coast of India in October 1612 and made determined efforts to establish commercial contacts
with India.® He was the main person responsible for securing the farman (official order) which
allowed the English to establish their factory at Surat. After setting the things in order, Best sailed
away leaving around ten Englishmen or factors at Surat to sell off the goods bought from England
and £ 4000 for making purchases of different commodities.” Among the factors prominent were
Andrew Starkey, Canning, Aldworth, Withington and Kerridge.®

By the year 1618, there were five English settlements in India. These were located at Agra,
Ahmadabad, Burhanpur, Broach and Surat. Surat was the oldest and most important and it was
under the charge of Thomas Kerridge.? He had arrived in India in 1612 along with Captain Best and
was an experienced and skilful merchant. By the year 1618 he was the senior most English official
in India responsible for the company affairs in India.!” He was assisted by another Englishmen
Thomas Rastell and later by Giles James. These three supervised the affairs of the company for
some time and gave the company further push in its commercial adventures.!! At about the same
time, Thomas Roe was also in India as the English ambassador to the Mughal Court and he greatly
interfered in the company’s commercial affairs despite his own reservations about the establishment
of factories in India. This interference was strongly resented by Kerridge and his men. Later a series
of letters were dispatched to London in this regard.? In 1625 Kerridge was once again appointed as
the president of the factory for a period of three years. During these years he worked continuously
for the company as well as the company employees. !>
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In March 1625, three ships namely James, Jonas and Spy were sent to Batavia in order to
meet the incoming ships from England and also to fight the Portuguese who had been creating
problems for English from a long time.'# Similarly another ship Eagle was sent to Achin under the
command of John Johnson. !> It was also in the same year that the ship Scout under the command of
Andrew Evans was dispatched in search of Anne, one of the most prominent 17t century English
ships, as she had lost her way somewhere. David Gelly, Merchant and William Minors were also
sent with Evans for the same purpose.!® Evans was given the complete authority to supervise and
manage the mission and was also given the power to punish any person who might create any
disturbances or any other problem.!” Kerridge was perhaps one of the earliest Englishmen who
turned his attention towards the issue of private trade (private trade of the company’s officials) that
was conducted with Persia and other important regions. However he did not dug deep into the issue
and left the issued to the authorities in England.!8

Thomas Kerridge also showed great interest in streamlining the affairs of the company in
Persia. Although the company was not in a favourable position in Persian waters at that point of
time, but still attempts were made to strengthen the English position in the area.!® At that point of
time the company was facing two problems with respect to the trade with Persia. The first one was
that of the Portuguese who had strengthened their position in the region by dominating the port of
Gambroon (Bandar Abbas) and its trade. Second was the issue of shortage of finances, therefore
forcing the company to reduce or stop its exports to Persia on several occasions.2 Kerridge left for
England in April 1628 and was replaced by Wylde as the president of the factory.2! An assessment
of'the activities of Kerridge makes it clear that he helped the company a lot in improving its position
in several important ways. He headed the Surat factory at a time when the position of the company
in India was not safe and secure. It was constantly grappling with the issues and the challenges
posed by the rival European companies such as the Dutch and the Portuguese. That was probably
the reason why he was chosen twice as the president of the Surat factory.

The next important Englishmen associated with Surat factory was Joseph Hopkinson. He was
elected unanimously as the president of the Surat Council in December 1631 on account of his
experience and efficiency.?? In between Thomas Kerridge and Hopkinson Richard Wylde, John
Skibbowe and Thomas Restell also served as the president of the Surat factory and continued to
strengthen it during the late 20’s.23 One of the earliest issues which caught the attention of the new
president was the corruption charges against the former president Richard Wylde. In the investigations
it was revealed that the former president had minted a large amount of wealth at the expenses of the
company’s interests.2* During his tenure ship, the Surat Council had to constantly adjust itself in
order to come out of the state of helplessness and despondency which had befallen the English due
to famine related deaths of factors as well as the mounting debt.25 Hopkinson also tried to increase
the English trade on the Western Coast of Sumatra. For this purpose the factors of Ahmadabad were
asked to invest more money for the same purpose.2® They were also told to ensure a timely delivery
of goods to Surat from where they were going to be exported to the destined place.?’

One of the most important event which is associated with the tenure of Hopkinson as the
president of the Surat factory is the passage of an act in 1632, which prohibited the private trade of
the English merchants in every form. As per the order which was passed, all the Englishmen
irrespective of their rank and status were asked not to indulge in any sort of private trade, nor should
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they use any of the English ships for such ventures.?8 In case any official was found to be involved
in this practice his merchandise would be confiscated, wages would be stopped, would be given a
corporal punishment and would be deputed back to England in chains.?’ The order also sternly
warned the officials about their practice of presenting the goods of Bania’s (Indian merchants mostly
Hindu’s) and Moor (Muslim merchants) as their own (the officials) and therefore causing financial
losses to the company by tax evasions.3? However we are not sure about the effectiveness and the
extent to which this law was implemented because, as late as February 1633, the English factor at
Bantam Mr. Hoare seized around seventy seven bales of private traders from an English ship James.>!

Hopkinson also tried to bring some discipline among the servants of the factory and accordingly
a law was passed in this regard. As per this regulation any official who was found absent at the time
of closing of gates or during the entire night without any genuine reason had to pay a fine of forty
shelling’s.32 Similarly any official who would miss the prayers deliberately, especially on Sundays
also had to pay a certain amount of fine. Another provision was that if any official was found drunk
and therefore insulting the English nation and its majesty would also be fined.33 It is not clear as
what led the Surat Council under the leadership of Hopkinson to issue such regulation. We may
assume that its main aim was to discourage the various vices and evils which had developed among
the officials and make the factors more disciplined and more focused towards their job. Hopkinson
served as the president of the Surat factory till the last quarter of 1633 and was replaced by Methwold
at the end of the same year.3*

One of the most illustrious English officials who ever occupied the president ship of the Surat
presidency was William Methwold. After working for a London based merchant for some time, he
joined the services of the company in 1615. On account of his accounting skills he was described to
be perfect in accounting and knew many languages including Dutch and the English.33 From 1616
to 1622, he served the company at different places in different capacities and most importantly
served as the principal factor on the Coromandel Coast from 1618 to 1622.3% In 1622 he was accused
of indulging in private trading practices and was later dismissed in 1624. In 1633 he was given a
second chance and was deputed again to India. He reached Surat in November 163337 and it was
during his second term that he earned a name and fame for himself as one of the best president of the
Surat council.

Methwold’s role becomes all too important keeping in view, the circumstances which the
English were facing at the time of arrival. The outgoing president (Hopkinson) had not been feeling
well for quite some time (before his death) and it had affected the English business badly.3® The
factory was in an unhealthy financial position and was having a debit balance of 90,000 and it was
extremely difficult for the factors to repay it. There was the problem of the scarcity of Indigo and
other goods as well as the issue of price increase of the same products.3® This had reduced the
possibility of exporting the desired quantity and quality of merchandise for the company. The English
were also not on good terms with the governor of Surat, on account of an increased demand in
various levies and the subsequent resistance by the English.* One of the earliest issues which
caught the attention of the new president was the news regarding the making of Indigo as a monopoly.
It was alleged that Indigo was made a monopoly and its sale was confined to Hindu merchant,
Manohar Das who was backed by Mir Jumla, (a prominent noble) throughout the Mughal Empire
(as Mughals were ruling India at that time) for a period of three years.*! Whatever might have been
the authenticity of this news, but it was resisted by both the Dutch and the English. In order to force
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the authorities to change the decision, the two companies decided to stop the purchase of Indigo for
a year. They also decided not to provide any space to Indian merchants for exporting indigo onto
their ships.*?

Another big achievement of Methwold and his Surat Council was the peace agreement which
was concluded with the Portuguese in 1635. Right from the time of the entry of the English into the
eastern waters, the Portuguese tried constantly to oppose them and were sometimes successful in
halting the progress of the English commercial enterprise. There were several consultations and
meetings till 1635 between the two sides but almost all of them failed in establishing long lasting
peace due to one reason or the other.*3 The peace agreement of 1635 not only allowed the English to
use the Portuguese harbours and naval supplies but also gave them the much needed respite from a
conflict which was constantly disturbing them. This agreement not only ended the thirty year old
conflict between the two sides but also laid down the foundation of a peace process which continued
to exist even in the 18™ century.*4

An important development which took place during the tenure of Methwold and which further
strengthened the position of the English was the grant of a golden farman in favour of English by
the king of Golconda. The farman which was issued on February 26, 1634 (though in some texts the
date has been wrongly mentioned as December 1632) and received by Thomas Joyce exempted, the
English from all kinds of levies and custom duties in the kingdom of Golconda.*> In return the
English had to give first priority to the govt. officials while selling their merchandise especially the
horses brought from Persia and other areas.*® Although the loss caused to state treasury due to grant
of such concessions later became a cause of concern, but nevertheless it did help the English in the
immediate context.*’

The English settlements and factories continued to increase in numbers under the leadership
of Methwold. An important area in which the English made their entry during this time was the port
of Lahari Bandar in the Sind province. Before 1635 the Portuguese controlled the entire trade of the
port and English attempts were always resisted by the Portuguese. Sometimes there was violent
response to the English attempts.*8 Before setting their factory in the region the English were also
facing problems from the side of the Indian merchants and there were several disputes between the
two groups.*® The trade at port of Lahari Bandar was considered to be more profitable and relatively
free from threats in comparison to the port of Thatta, another port in the region.>? Therefore it was
after the truce of 1635 that the Portuguese monopoly came to an end and an English factory was
established in the region.’!

Methwold was succeeded by Fremlen. At the time of his appointment, Fremlen was thirty five
years of age and had the experience of twelve years at his back. Besides having the experience of
supervision of various factories Fremlen was also well versed in Persian and Hindustani.>? This
helped him to a great extent during his five year tenure as the president of the Council. Fremlen as
the president of the factory shot to fame in 1638 when he played an important part in the settlement
of the dispute between the Mughals and the Portuguese. The dispute had disrupted the trading
activities in the Daman region and had caused many problems for both the sides. The role played by
Fremlen made him famous among the Portuguese as well as the merchants of Surat.’3 Fremlen also
secured a farman from the king of Golconda through his agent Andrew Cogan in 1639. The farman
directed all the subordinate officials of the kingdom including governors not to collect any type of
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levies and customs from the English.>* However we are not certain about the extent to which these

farman's were implemented as such farman s were also issued earlier as well. Fremlen was neither
as fearless nor was he as witty as Methwold but his sober and prudent behaviour towards his
subordinates earned him huge respect both among the servants as well as the higher authorities.>> It
was towards the beginning of 1644 that William Fremlen was replaced by Francis Breton as the
president of the Surat factory.>%

As early as 1640 Fremlen had recommended the name of Francis Breton as the next president
of the Surat Council on account of his extra ordinary accounting skills.>” One of the earliest and
most important ventures which was undertaken by Breton was the decision to extend the sphere of
the English activities by dispatching the missions and ships to Macao and Manila in 1644. The ship
Hind was dispatched to Macao under the command of Thurston, along with three assistants. These
men informed in advance about the possible dangers of the journey as it required a pass from
governor of Goa in order to trade in that area and these passes were not easily given to everybody.>8
For Manilla the ship Seahorse was dispatched along with four factors and De Brito, a Portuguese
who had provided vital information and also was the prime reason for undertaking such adventure.>”
The adventure was undertaken in order to make best use of the opportunity which came in favour of
the English following the conflict which had erupted there between the Portuguese and the Spaniards
and the subsequent stoppage of the trade between Macao and Philippines.®® Although these two
ships were not able to make huge fortunes due to the prevailing circumstances there, but still when
they returned back in 1645, they did help the company at a time when it was facing a sort of capital
crunch.6!

A significant contribution of Breton was that he held the English factors together, at a time
when civil war in England had created several problems for the company and its servants in India.
Breton continued to hold the position of the president till his death. He died in July 1649 following
a short illness. Though there had been attempts to remove him from the post but they failed to
dethrone him till his death.%2 He was succeeded by Thomas Merry as the president of the factory.

Conclusion

This brief account of the Surat presidency makes it clear that the English faced several
challenges in India during the first half of the 17t century and Surat presidency/ Council played a
key role in addressing all those challenges. The Surat Council played a central role in the expansion
and consolidation of the English settlements. The Council not only provided valuable information
to the higher authorities in London enabling the later to make timely and quick decisions but also
handled the various issues and problems which the company faced. The council also was the main
agency for the identification of the new areas and avenues of trade for the company. The Surat
Council along with the Council at Bantam were the two main nerve centres of the company in the
east directing and coordinating a large network of commercial exchanges. There were several English
officials associated with the Council who took the fame and reputation of the company to new
heights during their president ship such as Methwold. The Surat presidency also played a vital role
in concluding various agreements with the other European powers and thereby allowing the English
to further strengthen and consolidate their position. By the end of the 17™ century the Surat council
was certainly the most important and powerful body which governed and controlled the English
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trade as well as its expansion in India and the neighbouring countries. It is therefore hardly surprising
that the initial moments of triumph and joy of the English were experienced in Surat such as the
castle revolution of 1759.
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Abstract

This paper critically examines suppressed voice of marginal tribal community. Subaltern may
include tribes, workers, women, peasants and others. Antonio Gramsci coined the term ‘subaltern’
in Notes on Italian History in 1935. The relationship of tribal literature and the subaltern studies
group is very obvious because both the terms have similarities to the extent in explanation. Mahasweta
Devi has emerged as a significant voice inhabiting very pertinent space in the history of tribal
literature of India. Devi uses her writing style to make the plight of the subjugated classes and caste
imperceptible to the mainstream society of India. Devi’s works witness exploration of the history of
Santhal, Hos, Shabars, Lodha, Mundas and other tribal societies in her fiction. This research paper
is based on the Mahasweta Devi’s first novella, The Book of the Hunter. This fiction is an attempt to
raise the voice of Shabar tribal women in the patriarchal society. She portrays how women have
suffered irrespective of class, caste, community and religion. The Book of The Hunter is an account
of the historiography of Shabar women. The paper analyses issues concerned with Shabar tribal
women, and their role and responsibilities in social journey. Women in Shabar tribal society play an
important role in their social, economic and religious ways. Devi focuses on tribal women, who are
doubly exploited economically and physically. The study analyses various means of women
oppression.

Key Words: Subaltern Voice, Tribal Fiction, Women, Mahasweta Devi, Book of the Hunter.

Introduction

The present research paper attempts to study contemporary Indian tribal fiction with a view to
silent voice the subaltern. This paper critically examines suppressed voice of marginal tribal
community. Subaltern may include tribes, workers, women, peasants and others. Antonio Gramsci
coined the term ‘subaltern’ in Notes on Italian History which was published his book Prison Notebooks
written between 1929 and 1935. According to Gramsci, the subaltern groups may include tribals,
peasants, workers and other groups who are unable to access the basic opportunities of the society.
Various scholars would use words such as common people, lower class, inferiors, underprivileged,
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minors, exploited, and weak to denote their identity. According to Oxford dictionary, ‘subaltern’
means “an officer in the British army below the rank of captain, especially a second lieutenant”
(Oxford online learners’ dictionaries). M. H. Abrams in his book A Glossary of Literary Terms
(2016) writes about the etymological origin, “Subaltern is a British word for someone of inferior
military rank, and combines the Latin terms for “under” (sub) and “other” (alter)” (306). Ranajit
Guha and other scholars published first two volumes of Subaltern Studies namely Writing on South
Asian History and Society in 1983. Subaltern studies, during early 1980s were primarily limited to
the history of colonial India.

According to Ranajit Guha, the historiography of Indian nationalism has been dominated for
a long time by elite classes like colonialist and bourgeois. ‘Subaltern’ discourse became a crucial
perspective in post-colonial writings and Indian writings in English were no exception to this. Scholars
and Critics gave additional impetus to the social, political, economic representation related to the
themes of subaltern class of the society. According to the subaltern school written documents, Indian
history has always been dominated by power. It has originated as an ideological product of the
ruling class. Mahasweta Devi has emerged as a significant voice inhabiting very pertinent space in
the history of tribal literature of India.

The relationship of tribal literature and the subaltern studies group is very obvious because
both the terms have similarities to the extent in explanation. In the evolution of the term covers a
large range of people. Julian Wolfrey says, “It contains the groups that are marginalized, oppressed
and exploited on the cultural socio-political and religious grounds” (qtd. in Satyanarayana 9). Thus,
oppressed and marginalized people are the subject to discrimination. According to historical
document, “The Imperial Gazetteer of India 1911 describes a ‘tribe’ as a “collection of families
bearing a common name, speaking a common dialect, occupying or professing to occupy a common
territory and is not usually endogamous though originally it might have been so” (Deogaonkar 14).

According to Mahasweta Devi and Ramnika Gupta, tribes’ face identity crisis in different
parts of the country. Devi represents voice of tribal people in literature. She is a Bengali writer; her
literary works are based on the life of tribal. Devi literary works have translated by Gayatri
Chakravorty Spivak and other writers also. Her literary works like; Chotti Munda and His Arrow,
Outcast, Mother of 1084, Bashai Tudu, In the Name of the Mother, Wrong Number, Breast Stories,
and The Book of the Hunter etc. are based on West Bengal and Jharkhand tribal communities. This
research paper is based on the Devi’s The Book of the Hunter. Mahasweta Devi uses her writing
style to make the plight of the subjugated classes and caste imperceptible to the mainstream society
of India. Devi’s works witness exploration of the history of Santhal, Hos, Shabars, Lodha, Mundas
and other tribal societies in her fiction.

Mahasweta Devi’s first novella, The Book of the Hunter is an attempt to raise the voice of
Shabar tribal women in the patriarchal society. She portrays how women have suffered irrespective
of class, caste, community and religion. The Book of The Hunter is an account of the historiography
of Shabar women. Marwick explanations, “...history is simply a branch of literature, in which the
‘narratives’ of historians do not significantly differ from the novels of novelists” (Marwick 12).
That The Book of The Hunter is a written record of Shabars women. A young Shabar tribal couple
Kalya and Phuli have intense feeling of love for one another. They are always happy in their social,
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political, and economic life. Devi says, “[t]hey’re always happy. They have so many festivals and
holidays- both men and women dance and play on little drum” (Devi 58). Shabars society enjoys
vernacular festivals and community occasions. Both men and women are participate in every festival
and occasion. Both men and women are sell meats in the market. Mahasweta Devi describe, “[t]hey
sell meats, feathers, skins, wood homey, fruit and bark....both men and women mind their own
business and are perfectly content. The men and women both toil hard. They have a fine life” (58).
In the Shabars society, men and women are equal; there is no gender issue in their communities.
Women are not dependent on men, and both men and women live free life. The author says Shabars
boys and girls can marry according to their situation. But girl’s parents demand bride price from
boy’s parents such as tiger skin, deer hides and wild boar; these animal items are part of their
economic source. “...four or five tiger skins or deer hides.... More than one deer or wild boar”
(129). Shabar society cannot do force marriage, and they have not any upper age for their marriage
system. Mahasweta Devi Says:

At Danko Shabar’s injunction, 10 or 11 boys such as Kalya, Dhanya, Akur, Mahan, were
married off in the tribe’s village. Danko’s rulings were very strict. None of the brides’
fathers should try to make a profit. Don’t ask for more than four or five tiger skins or
deer hides.” (129).

Shabars tribal do not believe in any religion; they worship Mango, Sal, and Mohul trees.
Before marriage, both boys and girls have to marry with different trees in the forest. Devi argues:
“They marry the sal tree to the mohul tree in the month of Phalgun, and then they go singing and
dancing around the trees all night long” (76). It is customary that the Shabars women can be identified
from their rituals, tradition, religious ceremonies, and through their self-identification. They worship
Abhayachandi (the forest goddess) and Bijoyadashami (ceremony of goddess Durga) represented in
the forest preferably on to which nature has given some curious shape as far as Shabars women are
concerned. The Shabars women are superstitious. Abhayachandi is a symbol of the safeguard of
trees and animals in Shabars society.

Shabar women are allowed to remarry after the death and divorce. A widow is also allowed to
marry the younger brother of her late husband or any other man. The Shabars make marriages a top
priority in their community because they believe it allows them to consolidate their numbers and
spread everywhere. The Shabars community has their own custom and tradition; they do not adopt
culture of outsiders. “When husband and wife leave each other, they can both remarry. A widow
could marry her late husband’s younger brother or any other man....Give them full liberty and they
will honour it absolutely” (Devil38). Shabar woman can leave her husband after marriage. Kalya
has to leave her husband after being the mother of three sons, who moves to another village and
starts a new family. Though they have freedom to remarry, “[s]he had been the mother of three sons,
still in the prime of her youth with all the bodily passions and desire Abhaya had given her” (Devi
138). Shabars women are allowed in all spheres of life and hardly face any restrictions. Women are
highly respected in Shabars community. Thus, women are respected and considered important
members in the tribe.

Shabars tribes are those communities who live in the jungle and they are mainly dependent on
the forest for their survival. Their basic needs are served from the jungle. Shabars follow traditional
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language, customs and rituals, they can easily be recognised by others. For instance, “...Shabar men
aren’t allowed to sell. That’s a job for women” (Devi 112). Shabars women are free in their social
and religious life. They are not dependent on men in the society. “These people have long lived,
Thakur. Kalya’s mother Tejota and Tejota’s father Danko, they’re all alive” (56). Shabars have lived
in Ararha forest from generation to generation. According to Mahasweta Devi, their history, customs,
and traditional life is recorded and composed by mainstream Brahman Poet Mukundaram. Shabars
do not have any educational and health institutes in forest city, they are not interested in education.
Shabars teach their children hunting, art, craft, and ways to survive in the forests. “Danko Shabar
knows everything” (56). Their knowledge system is based on traditional creative works; Shabar
society does not have educational organisation. Shabars also make their weapons for hunting and
harvest.

Shabar’s tribe does not have a male-dominated power structure in their society. They are not
influenced by dominant social structures outside their tribe. Danko says, “Cover a quarter of the
earth with Shabars. Many other groups of people were coming in and the picture of the world was
changing fast. The forests where the Shabars had lived like majestic, deeply rooted trees, were
vanishing, and the Shabars were moving off”” (Devi 131-132). Shabar women sell meat, honey, and
animals’ skin in the market. They do not hesitate while selling. They are allowed in all spheres of
life and hardly face any restrictions. Above all, it should be noted that women are respected and
considered important members in social life as elderly woman Tejota is considered in the short
fiction. Mahasweta Devi describes her as wearing a typical tribal dress:

Tejota was an elderly woman possessing a rock-hard, dark body with broad shoulders,
broad hips, and no signs of ageing around the neck or under the chin. Her salt and pepper
hair was rolled up into a high bun held in place by porcupine quills. She wore wooden
bangles on her wrists, a necklace of gum acacia seeds, and earrings made of young palm
leaves (Devi 65-66).

Tejota couldn’t remarry “She was not allowed to respect the urges of her body, which fulfilling
its role, kept burning with desires” (Devi 138). Tejota is getting old at an early stage and hence
decides to pass the knowledge to her son, Kalya. Danko advises Tejota to wait for the appropriate
time to pass the knowledge of Abhaya to Kalya. To lead his community, Kalya has a passion for
acquiring tribal knowledge from his mother. However, according to the tradition of the Shabar
tribes, the guard of the Abhaya temple in the forest is done by the eldest person of the tribe who
knows the roots of the Shabars. Shabars contact him to find a fortunate time to celebrate festivals
and other occasions. Danko Shabar gives his knowledge to his daughter Tejota and goes to the forest
to serve Abhaya.

Polygamy is a part in tribal marriage system. If a man marries more than one woman, it’s
called polygamy. Polygamy is found in different tribal societies among Naga, Mishmi, Shabars,
Gond and Baiga tribes. Mahasweta Devi creates a crystalline view of Shabar tribe’s customs, including
family life in the polygamous household, the patterns of falling in love and marriage, work and
plays in the public communal setting and the placement of women in this patriarchal society.
Mahasweta Devi says, “I am going on 16. By this age, my co-wife already had two kids” (Devi 93).
In Shabars society, bride price is an important aspect in their marriage system, their girl’s father
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demanded marriage price from the boy’s father. “Megha said, So they‘ll pay less for a bride now”
(130). Radcliff Brown says, “Customs of this kind are the ritual or symbolic expression of the
recognition that marriage entails the breaking of the solidarity that unites a woman to the family in
which she has been born and grown up” (qtd. in Chandrakanth 91). The women of Shabars tribes
and their marriage system contains a complex structure; their men are getting married more than
two times. Devi reveals:

My son has two wives, you see. The first is overwhelmed with her little ones and the
kitchen chores. This one is still somewhat free, so I bring her along with me. This has
been our way of making a living for generations (Devi 92).

Shabars re-marriage system includes bride price and elopement. According to the novelist,
Shabars traditions and customs are not flexible and are difficult to change in the age of globalisation.
Their social and economic life is not good because their income is very limited and they have two or
three wives and more than 10 children. Shabars social and economic life depended on the forestland.
The writer primarily focuses on the family members and their economic condition which is faced by
Shabars women. “Her father had two wives and 14 living children. There’s no peace in my house.
All I hear there is, there’s no more rice, no more rice” (Devi 31). Shabars females have to suffer
poverty; their families do not get food and other essential materials. Devi’s characters are recognizable.
She says: “Shibram was crying furiously, demanding, Give me some rice, Ma. [ want to eat rice!”
(48). Shabars’ earning sources are very limited; their income is based on the forest, land and bride
price.

Mahasweta Devi portrays how the community celebrates ‘motherhood’ as a different experience
of being a female positively. Devi says, “[t]here’s no midwife like Gopali. Have no fear. And once
the baby is born, drink the herbal concoction Tejota makes and your body will feel all toned again”
(Devi 84). Indian indigenous customs and traditions glorify the role of a tribal woman as a mother.
The Shabars’ social construction of motherhood is influenced by their goddess Abhayachandi.

In Indian literature, writers in the 1950s and 1960s depicted the plight of women. For instance,
Rukmini, a character in Kamala Markandaya’s Nectar in the Sieve (1954) is a traditional woman
who works for sustenance of rural society. Socio-economic condition of contemporary society is
portrayed through Rukmini’s character and she is a representative of Indian mothers during the
1960s. Devi portrays many issues concerned with motherhood. For instance, “[t]he pains began and
Gopali helped the pregnant woman into the hut, and within an hour the newborn’s cry of ‘Owal
Owa! Owa!’ was heard” (91). Mahasweta Devi portrays the worst social and economic condition of
Shabar women and they are more oppressive. Simon de Beauvoir in her work The Second Sex
opines, “[w]omen has always been man’s dependent, if not his slave; the two sexes have never
shared the world in equality” (qtd. in Kim 35). Shabar pregnant women eat only uncooked food
during their pregnancy. Uncooked food is helpful for smooth delivery. For instance, Devi writes,
“Im]y mother-in-law used to say that a pregnant woman who has a feast of uncooked food will
experience a good delivery” (Devi 83). Shabar women follow a traditional knowledge system, Ararha
is a forest where all Shabars women are mothers. Motherhood is the prime role and responsibility of
women, Devi says, “Phuli smiled in embarrassment and gazed at her. Bamun-didi looked so beautiful
with her new baby boy in her arms. You look so lovely, Didi, like a marigold plant in bloom” (Devi
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133). After marriage women change their surname according to their husband’s identity and name.

In recent times, many attempts have been made to understand the status of women in the
indigenous society. Mahasweta Devi’s fiction portrays the journey of tribes from their forest homes
to the agriculture fields and the industrial belts of modern India. Her stories and fiction offer ample
space for tribal uprising. The Shabar tribe’s economic condition is not good, both males and females
work very hard in the forest and agriculture fields. Their women are not marginalised and dominated
by males. Devi says, “Men and women shamelessly all over each other! Where do they get such
zest? No rice in their stomachs” (Devi 119). Shabar women sell meat and animal skin in the market
and purchase rice and oil for daily life. “... Mashi’s wedding is something else again, Thakur!
Megha’s father had to present 10 deer, 20 elephant hides. 20 tiger skins, tiger claws and five elephant
tusks to acquire this girl!” (74). After marriage, Shabar girls and boys cannot live with their parents.
The married couples have to build a new house. As Mahasweta Devi says,

Women after or before marriage are taken away when husband or father has borrowed
money from the money lending upper caste like landlords. They are taken straight to
brothels in the big cities to work out that sum. And this sum is never repaid because the
amount is calculated on compound interest (Imaginary maps, preface xiii).

In this context, Devi focuses on tribal women, who are doubly exploited economically and
physically. Tribal women are treated as property, they are sexual objects for landlord. They sold
after getting bride-price. Devi says about the Shabar tribe “both men and women toil hard” (Devi
58). Before marriage Shabar girls pray to god for their future husband, for instance, Devi depicts,
“...Kalya went into the jungle to hunt and would pray, O Baghut Thakur, O Baram Ma, please keep
him safe” (128). Shabar women transfer their ancestral knowledge from generation to generation.
This tribe community is untouched from the others, Shabars women quest for identity, justice and
freedom, social equality, dignity can’t gain without struggle and mobilisation. The prime concern of
Devi’s The Book of the Hunter is to depict the personal freedom of Shabar women and their identity.
The social life of Shabars is recorded by Mukundaram; it comes alive in the novella in a very
realistic manner. Through the character of Tejota exposes the hypocritical values of Shabar’s tribal
society. All the women characters in The Book of the Hunter long for their recognition from the
male-dominated Shabar society.

Chuni Kotal is the first Shabar girl who completed her graduate degree in 1985, after her
college degree she had faced discrimination and was mentally harassed for many years. Kotal
committed suicide in 1992. It was a tragic accident, this death became instrumental in uniting the
dispossessed Shabars. Mahasweta Devi depicts the Shabars tribe to recreate their self-esteem.
According to the preface of the text,

In this novella, I undertook for the first time to seek out the tribal identity of the Shabars.
Whatever I have written about Byadh (hunter) or Shabar life, every detail will certainly
be corroborated by the Shabars themselves-the day they are no longer driven from place
to place, cruelly oppressed, and insulted. My mistakes will be corrected then and they
are the ones who will provide the corrections. Such is my goal, but I do not know whether
I will accomplish it. This is, however, a beginning. The encroachment of towns and non-
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adivasis upon their territory, adivasis abandoning their lands and going away, the heartless
destruction of forests, the search of the forest children for a forest home, and the profound
ignorance of mainstream people about adivasi society. These are all truths about our
own time (Devi, preface viii).

Devi described Mukundaram’s epic Abhayamangal “The Book of the Hunter” as a source to
her narrative; it is based on the Shabars’ tribal life. According to Gayatri Chakravorty Spivak interview,
Mahasweta Devi’s writings about Indian’s tribal history and literature are similar to Indian tribal
discourse, “[t]ribal history is not seen as continuity in Indian historiography . . .Yet it is continuing,
the tribal are still being evicted from their land” (Spivak ix). She says, tribal women’s history is not
available in Indian historical documents, in the present time, few writers are writing tribal literature
and their women literature is unobserved.

Tribal women have to face many challenges at home and outside. Today tribal women are
getting crushed in the mill of agony, labour, suffering and exploitation. Nowadays tribal women are
compelled to bear molestation, rape, sexual harassment, oppression, exploitation and slavery. Devi
has expressed their condolences to the tribal women by presenting them in this novella. Being a
non-tribal woman and writer, Mahasweta Devi has portrayed a more realistic picture of Shabar
tribal women representation. Devi’s women characters from Shabar, Santhal and Munda tribal
communities are presented with a sense of resistance against the suppression and exploitation.
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Abstract

Assessments and examinations must be credible, and based on valid ways of gauging learning.
As long as examinations and tests assess children’s ability to remember and recall textbook knowledge,
all attempts to redirect the curriculum towards learning will be thwarted. First, tests in knowledge -
based subject areas must be able to gauge what children have learnt, and their ability to use this
knowledge for problem solving and application in the real world. In addition, they must also be able
to test the processes of thinking to gauge if the learner has also learnt where to find information,
how to use new information, and to analyse and evaluate the same. The types of questions that are
set for assessment need to go beyond what is given in the book. Often children’s learning is restricted
as teachers do not accept their answers if they are different from what is presented in the guidebooks.
Questions that are open - ended and challenging could also be used.

The aim of education has always been development of skills and abilities in the student to
face life at different fronts. Fronts may be at intellectual, social and emotional levels where varied
skills may be needed to cope up with the challenges. In skill development, various mental operations
are involved which need to be strengthened in desirable direction. However, to develop intellectual
skill, a lot of thinking has gone into and is available in the texts written on evaluation. On the basis
of the mental processes involved, the intellectual skills may be classified in two major categories,
viz. Lower order skills and higher order skills. Skills like recalling the memory based facts, recognising
certain objects, places, persons, understanding just literal meaning of a concept, trying to correlate
some simple facts, giving simple example of anything or object or phenomena may be categorised
under lower order skills. However, interpreting the ideas and concepts, giving opinion and justifying
a statement by giving arguments, hypothesising on an issue. Predicting future events, solving a
problem, putting forward a new concept etc. are placed under higher order skills. Currently, critical
thinking has assumed more importance and is emphasised in great deal in view of the fact that there
has been a feeling in academic circles that the traditional teaching and evaluation have ignored the
developmental aspects of skills to a great extent due to over stress on rote memory and enhancement
of'the pass percentage. Therefore there is need to re - emphasize the skills as the 21 ““ century society
demands the individuals who can visualise the problems before hand and think critically of the
solution of the problems which are even unknown. The capacity to think about the phenomena
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critically, visualise the problem and suggest its solutions are very important abilities which are
required in the complex knowledge society of present day. For the development of the ability and
skills, it is necessary to know the process of occurrence of learning. In this connection Johnson &
Thomas (1992) explain four characteristics of development of learning.

These are:
Learning is not automatically transferred to new settings.
Context is critical to understanding.

Passive learning does not develop cognitive management skills.

b

Higher order learning is not a change in behaviour but the construction of meaning from
experience.

The above points mean that learning happens in a context with active involvement of the
student in the process of teaching learning. The learner constructs his own meaning regarding any
concept with the help of his experience and that construction becomes his learning. The whole
process of construction of knowledge involves breaking of the concept into sub concepts, relating
them with his previous experience and accepting or rejecting them. The accepted ones are assimilated
in thinking and utilized in constructing new knowledge. This procedure also helps in developing
skill of critical thinking.

Raymond S. Nickerson (1985), an authority on critical thinking has given the characteristics
of a thinker given as under. According to him, a thinker:

e uses evidence skilfully and impartially ;

e organises thoughts and articulates them concisely and coherently ;

e distinguishes between logically valid and invalid inferences ;

e suspends judgement in the absence of significant evidence to support a decision ;
e understands the difference between reasoning and rationalising ;

e attempts to anticipate the probable consequences of alternative actions ; and

e sees similarities and analogies which are not apparent.

Skill of Critical Thinking

Critical thinking is one of the higher order skills which contribute in comprehensive educational
development of an individual. Thinking is a cognitive process involving different aspects of related
mental operations. The aspects vary on a continuum from preliminary perceptual process to
remembering, to a day dreaming or fantasy sort of thinking, to a complex problem solving thinking.
According to Guilford, thinking is of two types, viz, convergent and divergent. Convergent thinking
implies rigid approach to an issue or conforming traditional way of thinking. On the contrary, divergent
thinking is a departure from the beaten track and is unusual way of thinking. It * stimulates a
questioning frame of mind © and is open to listening to a variety of approaches. In practical terms
when anybody sees a reality or the happenings of the world through any medium and whether that
is even present or not, the process of thinking starts. This may involve remembering at one end to
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the judgement and decision based on past associations on the other. It is considered that while
thinking, the following mental processes are generally involved:

e Keen observation

e  Perception

e  Conceptualisation
e Analysis

e Reasoning

e Judgement

e Decision - making

Keen observation is the base on which the structure of mental process of critical thinking
rests. The next process is perception which is a basic experiential aspect of the cognitive process.
The individual who sees a thing tries to perceive it according to his understanding.

Perception is followed by recognizing the information attached to that thing or event, assembling
information and making comparison with other similar thing or event. This process leads to
conceptualisation which means building a concept. Concepts refer to the general classes of concrete
things or mere ideas which are arranged on the basis of common characteristics or relationships.
These commonalities are a significant part of the symbolic processes that take place in cognitive
functioning. Conceptualisation is a central cognitive process. Under this process, learning of concepts
begins with discrimination of common properties or relationship which is called abstraction. The
abstracted property is then labelled with a word to help in identification.

When a concept is clear it calls for another process known as judgement. Judgement is making
an estimate of a situation which may be comparative or absolute. While judging, the memorised
information about the concept and new information perceived are compared.

After judgement comes reasoning which is another important aspect of mental process. This
is a complex mental activity for a cognitive conclusion which is the outcome of systematic adherence
of rules, arguments and logic. If a person draws conclusion by following certain rules, it is considered
that he has a logical approach and a definite rationale behind his argument. He is guided by reason
and not by emotion. Reasoning is the highest form of thinking which occurs with well organized
mind and thought process. The process of reasoning requires two conditions, first, the person’s
mind should have completely formed concepts, and second he should be endowed with the power of
reaching a decision. Children are not able to reason because they lack these two facilities. Therefore
maturity count is important for developing higher order skill like critical thinking.

Evaluating Critical thinking

The conceptual explanation mentioned above regarding this important skill provides a base
for teacher instruction and evaluation. The teaching strategies may cover the characteristics related
to critical thinking while teaching and also formulating questions for the purpose of assessment to
find out the level of development of these skills in the students, These may be treated as criteria. For
a well planned assessment it is necessary to have clarity as to why, what and how to test. This
clarification requires the teachers to have technical know - how regarding these three aspects. As far
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as * why © and ¢ what are concerned quite sufficient light has been thrown in earlier paras, however
regarding ¢ what it is necessary that they are familiar with the competencies to be tested under
critical thinking skill similarly for  how ° their acquaintance with assessment tools is essential.

Assessment Tool

A question is the most important assessment tool by and large used in testing. But it requires
a great deal of understanding, know - how and skill in its preparation. There are certain pre - requisites
which need to be ascertained while framing the question. The framer is supposed to be fully aware
about the qualities of a good question, which may be identified as follows :

e  The purpose of making a question should be quite clear. Question should test the ability
and skill which it wants to test.
e The content which is taught or instructed or the skill developed should only be tested.

e  The language of the question should be error free, understandable and its translation also
carry the same meaning.

e  The task should be defined clearly in a question.

e  Suitable form of question may be chosen in view of the skill testing.

e  The difficulty level of the question has to match with the maturity level of students.
Besides it is important to refer to the characteristics of a thinker mentioned earlier to test the

skill of critical thinking. These characteristics may prompt the framer to make a question having
elements which may stimulate the student to take following steps :

e understands clearly the task and the concept;

e distinguishes between logically valid and invalid inferences, while organising thought;
e sees similarities and analogies which are hidden;

e uses evidence skillfully and impartially;

e organizes thoughts concisely;

e understands the difference between reasoning and rationalising;

e suspends judgement in the absence of significant evidence;

e  attempts to anticipate probable consequences of alternative actions;

e articulates coherently.

Similarly a thinking tool called PMI can also be used by a student while organising his thoughts
for writing an answer. This tool is developed by Dr. Edward de Bono for his CORT Thinking
Program. PMI stands for ‘plus, minus, interesting things’.

In addition to the above, it will be useful for the framers of the questions to be acquainted with
the critical thinking competencies which they might keep in mind while constructing various
questions. By and large following competencies may be tested.

Critical Thinking Competencies
Identification of issues of belief, empirical truth and logic.

Evaluation of credibility of information and opinion.
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Identification of necessary or probable assumptions and pre - suppositions.
Recognition of difference between normative and non - normative claims.
Identification of relevant and irrelevant claims in given context.
Determination when additional information is needed for a given purpose,
Construction of deductive and inductive arguments.

Identification of valid and invalid arguments and explanation.
Understanding and evaluation of causal arguments and explanations.
Assessing common types of statistical information

Content Analysis

Keeping these characteristics in mind the question framer needs to scan and analyse the content
and look into whether that content has the potential for formulating a question to test critical thinking.
It may be drawn from concepts and sub - concepts which are identified for deeper analysis and their
correlation. Every question need not cover all the above mentioned steps and competencies. One
question may just ask for ‘distinguishing between logically valid and invalid inferences. Another
question may hit at the ‘understanding of difference between reasoning and rationalising’. A question
on ‘seeing similarities and analogies which are hidden’ in their words i.e. ‘reading between the
lines’ can also be framed. It is pertinent to mention that the potential of content differs from subject
to subject.

Action Verbs

Of course most of the questions on critical thinking skill would require an answer based on
organised thought and articulated in coherent manner. Discussion and arguments may also be required
to substantiate the answer. Therefore, the questions may be written in such a way that they stimulate
students to discuss, argue and articulate in an organised and coherent way. Besides framing these
questions, selecting logical action verbs need to be carefully used to convey the exact meaning for
the task to be done through a question.

For example :
Discuss
Distinguish
Give similarities and differences or compare
Give arguments in favour or against
Justify the statement Do you agree ?
What is the rationale behind a statement ?
Identify issues
Identify relevant to irrelevant claims in given context
Determine when additional information is needed for a given purpose

Evaluate credibility of information
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Evaluate causal arguments and explanations

Assess statistical information

It is worth mentioning that generally test makers use the action words arbitrarily.
For example :

What do you know about State ?

Suppose this is answered as “ I do not know anything “. Will it be a wrong answer ? No.
Because the question has not stated any task to be done. Similarly the use of word “ discuss “ is
invariably used in inappropriate sense.

For example :
Discuss why Nazism became popular in Germany by 1930.

In this question is there any need of any kind of discussion. The answer simply needs to
explain the reasons. The question may be rewritten as :

Why Nazism became popular in Germany by 1930. Give any four specific reasons.

In fact, the action verbs commensurate with the critical thinking competencies, which can be
suitably selected and profitably used for testing competencies, and avoid ambiguity in the question.

Selection of Tools

For testing critical thinking ability the forms of question which can be selected may be from
both the kinds i.e. supply type and selection type. Long answer question of essay type question is
the most suitable form of question from supply type questions. It is because the long answer question
is capable enough to test the abilities like organization of thought, making coherent statement,
arguing the points in favour or against, drawing conclusion. The other types of stipply type questions
like short answer and very short answer will be less appropriate in this situation as they do not
provide much scope for elaborate expression.

Under selection type, multiple choice questions (MCQs) can be used profitably Besides true
/ false variety can also be used if the situation demands. A number of situations can be visualised
before framing a question either of long answer or MCQ types. Some examples are given below :

Long Answer Questions

Situations

1. To construct an essay type question, a passage may be given giving an argument which may
contain a stated conclusion at least on dubious true statement that concerns the topic but is not
relevant as a premise, then ask to explain how the argument succeeds or fails.

2. Give an argumentative or explanatory passage. Ask the students to discuss what the writer
may or must have assumed in the formulation of the position taken in the I. sense 11. passage.

3. Aconclusion along with some facts are given. Students can be asked to explain what additional
information would be needed for the conclusion to be justified with certainty or to their
satisfaction
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Multiple Choice Questions

(A) Give apassage containing some claims that are matters of fact and which could reasonably
be investigated and others that are supported by those claims. Frame questions to determine
whether a claim in the passage is one whose truth - value is likely to be determined by
investigation or by argument.

(B) The test item would consist of a single claim and options to judge whether the claims if
true would increase, decrease or not significantly affect the credibility of one party or
another in the situation.

True / False Type

Give a set of several claims in a passage, identify which are best taken as intended to function
as rules and which are best taken as intended to function as description or reports, and frame questions
on the same.

The Social Science subject is quite productive and appropriate for making questions at
secondary level which call for opinions, arguments, justification and judgement, for all these mental
processes, thinking skill is required. Therefore, it will be relevant to give some exemplar questions
in Civics and History. In Civics following exemplar question is as under :

It has two parts Situation and Question.
Situation

French Constitution of 1791 gave political rights only to men of richer section of society.
Women were also denied this right completely. Women activists set up various clubs in different
cities to fight for their case. Their major demand was that they enjoy the same political right. Their
clubs were closed on the following ground :

“How nature entrusted domestic duties to men............ be Women. the things of the household,
the Sweet duties of motherhood............ those are your tasks “. In view of this they do not require
political right at all?

Question

What was the position of French women according to French Constitution of 1791 and Indian
women under the Indian Constitution with reference to their political rights? Do you agree with the
statement given above regarding women’s position in French Constitution? Does it apply to Indian
women also? Give your opinion based on the arguments.

Thus the question involves the student to analyse the statement and critically think for giving
his / her opinion.

Answering the Question

of'this they do not require political right at all ? The student is supposed to follow the following
steps while answering the question.

e He reads the question thoroughly in parts and the whole and tries to understand the task
to be done.
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While organising his thought with regard to the concept of political right he has to recall
that political right is right to vote. Further he has to also recall knowledge of the concept
of universal adult franchise and use it in the context of political right.

He proceeds towards French Constitution to get the valid inference in the context of right
to vote for women and recalls that it is not given to them.

Further he recalls knowledge for the rights given to women in Indian Constitution.
At this moment he compares both the situations and sees similarities and differences.

Then he analyses the statement in the light of political rights for women in both the
Constitutions.

He summarizes that the gender bias is the basic reason for not allowing political right to
French women. On the contrary Indian women are provided right to vote by the
Constitution, but as far as their status is concerned it is more or less the same in spite of
the fact that they have political rights. This shows the difference between theory and
practice. This he logically concludes and articulates in his answer in a coherent way.

The response of other student may differ because his way of critical thinking may be different
with respect to his arguments and opinion. He may conclude that constitutionally Indian women are
better placed due to their political right given in the Constitution as compared to French women.

Thus the same answer cannot be expected from all students.

Evaluating the Question

1.
2.

While evaluating the question, following aspects as points of expected answer may be taken
into account :

Concept of right to vote and universal adult franchise have to be understood and explained.

It requires comparison of the position of this right in French Constitution of 1791 and Indian
Constitution.

The
The

status of women in France at that time and position of women in India today.

statement is to be analysed.

Similarities need to be identified and arguments are to be given for the opinion expressed.

On the basis of above points, a marking scheme can be developed as under :

Marking Scheme

Q.No.

Expected Answer Value Points Total

1 2

W = = =

2
3
4
5
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Instead of marks grades can also be used. It may be in the form of direct grading or indirect
grading. For direct grading the following pattern may be used :

Value points grades
12345 A
1234 B
123 C
12 D
1 E

For indirect grading the marks need to be converted into grades. In case of five point scale
following table may be used for converting marks into grades.

Range of marks Marks obtained grades
75% and above 8 A
60%-75% 5 B
45%-60% 4 C
33%-45% 3 D
Less than 33% 2 E

Limitations

One of the dangers of teaching thinking skill and problem solving skill is that teachers may
teach them in isolation without any relation with subject content. These skill development programs
can be effective only when they are applied in various situations emerging from curriculum and
outside of curriculum. All students do not transfer automatically these skills into other subjects or
real life situations.

The closely related problem is of the nature of content present in the textbook as well as the
transaction of the content in the classroom. If the textbooks do not reflect any scope of critical
thinking and the teachers also do not encourage students to go beyond the text and relate the content
with real life situations and posing critical questions it will not be possible to develop higher order
skills in the students. Besides, the classroom transaction should also include the training of
understanding of the questions of thinking and problem solving skill and how to attempt them in an
organised and coherent way. The art of arguing, justifying a statement and analysing a situation etc.
need to be included in classroom practices. Then only it can be expected from the students to
attempt these types of questions in a logical and systematic way.

The other problem is of type of questions. If teachers give that type of question which leads to
the right answers in textbook, these skills would never be used. Therefore teachers need to understand
that what kind of questions they require to use for encouraging the use of skills of critical thinking.
Students need many opinion questions to apply and use these skills.

In view of the above limitations, it is suggested that the teachers should try to help students in
developing thinking skill with the help of the curriculum transaction and real life experiences.
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While testing also both these elements may be profitably used and accordingly, the criteria may be
fixed against which the development of skills can be evaluated.
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Abstract

This paper explores the concept of the heroic journey through a comparative analysis of two
seminal works: the Anglo-Saxon epic Beowulf and the ancient Indian epic Mahabharata. Both texts
depict the heroic quest, yet they reflect distinct cultural values and narrative structures. Beowulf, a
cornerstone of early English literature, presents the hero’s journey as a quest for glory and honor,
emphasizing personal valor and the struggle against monstrous forces. In contrast, the Mahabharata
offers a more complex portrayal of heroism, intertwining personal valor with moral dilemmas,
familial duty, and cosmic significance. This study employs a comparative literature approach, using
both qualitative and textual analysis to examine the archetypal elements of the heroic journey in
these epics. Primary sources include the original texts of Beowulf and the Mahabharata, along with
authoritative translations and critical editions. Secondary sources comprise scholarly articles and
books on epic literature, heroism, and cultural analysis. By juxtaposing the hero’s quests, challenges,
and resolutions, the paper aims to reveal how each narrative reflects its respective cultural ethos.
The research highlights broader themes of morality, leadership, and destiny, offering insights into
how these ancient narratives address universal questions of heroism and human experience. This
methodology not only clarifies the distinctions and similarities between the heroic journeys but also
contributes to a deeper understanding of the cultural and philosophical contexts that shape these
epic traditions.

Keywords: Heroic journey, Beowulf, Mahabharata, epic literature, comparative analysis,
cultural values, heroism, morality, leadership, destiny.

Introduction

The concept of the heroic journey, often associated with Joseph Campbell’s monomyth, is a
recurring theme in literature across cultures. This paper examines the heroic journeys depicted in
two seminal epics: Beowulf, an early English epic, and the Mahabharata, a cornerstone of Indian
literature. By comparing these texts, we can uncover the unique ways in which each narrative
constructs its hero and reflects its cultural values. This analysis will address the similarities and
differences in the heroic quests, challenges faced by the heroes, and the ultimate resolutions of their
journeys.
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Epic literature, a cornerstone of human storytelling, transcends time and space, addressing
universal themes that connect cultures across history. In this context, Beowulf and the Mahabharata,
two monumental works, invite us on a comparative journey to trace the development of the heroic
journey as a central narrative archetype. Though separated by centuries and originating in distinct
cultural milieus, these epics share a remarkable focus on heroism, loyalty, and the human condition.

The Mahabharata, composed in Sanskrit, is a vast tapestry of duty, morality, and dharma
within the framework of ancient Indian civilization, while Beowulf offers a vivid portrayal of a
warrior society in conflict with monstrous adversaries, reflecting the values of Anglo-Saxon culture.
This study seeks to illuminate the heroic journey as a narrative motif that transcends cultural
boundaries, identifying both the universal and unique elements that shape these epics. By tracing
the development of the heroic journey over time, the study also aims to understand its enduring
influence on subsequent literature and its ongoing relevance in today’s interconnected world.

The Heroic Journey in Beowulf

Beowulf, composed in Old English, is one of the most significant works of early English
literature. The hero, Beowulf, embarks on a classic quest narrative that includes the defeat of
formidable foes such as Grendel, Grendel’s mother, and a dragon in his later years (Beowulf 34).
The journey of Beowulf is marked by a pursuit of glory and honor, reflecting the values of the
Anglo-Saxon warrior culture. Beowulf’s journey follows the traditional heroic arc outlined by
Campbell: departure, initiation, and return (Campbell 45). Beowulf leaves his homeland to help the
Danish king Hrothgar, facing trials that test his bravery and strength. His ultimate battle with the
dragon, although leading to his death, signifies his acceptance of his fate and the continuation of his
heroic legacy.

The epic emphasizes personal valor”’and martial prowess as central to heroism. The hero’s
success is often linked to his ability to defeat monsters and secure fame, highlighting a cultural
valuation of heroism through physical achievement and honor (Beowulf 120). This portrayal aligns
with the historical and social context of early medieval Europe, where heroism was synonymous
with martial success and personal glory. The heroic journey in Beowulf exemplifies the traditional
narrative structure of the hero’s quest. Likely composed between the eighth and eleventh centuries,
the epic recounts the deeds of Beowulf, a Geatish warrior who answers the call to aid King Hrothgar
of Denmark, whose kingdom is plagued by the monstrous Grendel. This call to adventure propels
Beowulf into a series of trials that test his strength, courage, and resolve (Liuzza, 14).

The epic introduces the antagonist, Grendel, and sets the stage for the hero’s journey in
Beowulf by quoting that “So times were pleasant for the people there until finally one, a fiend out of
hell, began to work his evil in the world” Beowulf’s journey, marked by battles against Grendel,
Grendel’s mother, and a dragon, is characterized by supernatural assistance, most notably the magical
sword he uses to slay Grendel’s mother. As he transitions from a young warrior to a wise ruler,
Beowulf’s experiences reflect themes of honor, loyalty, and the hero’s obligation to protect his
people. His final battle with the dragon, which leads to his death, symbolizes the completion of his
heroic journey. Even in death, Beowulf’s legacy endures, inspiring future generations of warriors
(Heaney, 43). The poet stated, “Fate often saves an undoomed man when his courage is good”
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which reflects the importance of courage and fate in the epic and underscores Beowulf’s fearless
character.

“We each must await the end of our path in this world, and he who can should achieve renown
before death!”-Beowulf’s motivation and desire for fame are encapsulated in this quote, emphasizing
the hero’s quest for glory. Throughout Beowulf, Anglo-Saxon values such as bravery, loyalty, and
honor are emphasized, and the poem itself serves as a lasting testament to these cultural ideals. The
hero’s journey, therefore, not only exemplifies individual heroism but also reinforces the societal
values of the time (Robinson, 61).

The Heroic Journey in the Mahabharata

In contrast, the Mahabharata, an ancient Indian epic, offers a more intricate and morally
nuanced depiction of heroism. The text, attributed to the sage Vyasa, spans various themes, including
duty (dharma), righteousness, and the cosmic struggle between good and evil (Sukthankar 78). The
epic’s central narrative revolves around the Kurukshetra War, focusing on key figures such as Arjuna
and Krishna. Mahabharata is one of the two major Sanskrit epics of ancient India revered in Hinduism,
the other being the Ramayana (Dutta,31). It embodies the heroic journey through its complex narrative.
Written in Sanskrit, the epic’s central conflict is the struggle between the Pandavas and the Kauravas
for control of the kingdom of Hastinapura. This call to adventure arises from familial strife, and the
ensuing war serves as a stage for the heroic journeys of multiple characters (Narayan, 102).

“I will not do this, even to win the three worlds; how then can I do it for the sake of the
earth?”- This quote from the Bhagavad Gita, a part of the Mahabharata, highlights Arjuna’s moral
dilemma and Lord Krishna’s teachings on duty. The Pandavas, led by Yudhishthira, face numerous
trials, including exile, deception, and the epic battle of Kurukshetra. These challenges test their
adherence to dharma, wisdom, and courage. The divine guidance of Lord Krishna, who acts as
Arjuna’s charioteer and spiritual mentor, represents the supernatural aid that is a hallmark of the
hero’s journey. The Bhagavad Gita, in which Krishna imparts spiritual wisdom to Arjuna, underscores
the epic’s philosophical depth (Miller, 210).

The journey culminates In the Pandavas’ victory and the restoration of righteousness (dharma)
to the kingdom, symbolizing the triumph of virtue over vice. The epic’s conclusion, marked by
reconciliation and the return of the Pandavas to Hastinapura, reflects the cyclical nature of the
heroic journey and the establishment of cosmic order (Narasimhan, 321). The Mahabharata not
only narrates heroic deeds but also delves into the moral and philosophical dilemmas faced by its
characters. It offers profound reflections on duty, righteousness, and the complexity of human choices,
which continue to resonate with readers across cultures (Hiltebeitel, 87).

Sanjaya, in the Mahabharata, explains that a war ensures victory only when it is fought at the
right time and in the right place. But when a war is waged at the wrong moment, it bears no fruitful
outcomes, regardless of the effort. He further advises that a man should anchor his mind on the
ultimate reality. By doing so, he transcends the boundaries of time itself. True wisdom, he says,
belongs to those who remain unwavering in their pursuit, not swayed by emotions like anger, joy,
pride, shame, arrogance, or ego. A wise man’s actions are unaffected by external conditions—
whether it is extreme heat or cold, fear or desire, or even the shifting fortunes of prosperity or
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poverty. Sanjaya also notes that truly heroic and virtuous individuals, after triumphing over their
enemies, do not boast or use harsh words. They refrain from abusive language, for their greatness
lies in humility and restraint, not in pride or arrogance( Dutta, 67)

Comparative Analysis

A comparative analysis of the heroic journeys in Beowulf and the Mahabharata reveals both
striking similarities and profound differences. The heroic journeys in Beowulf and the Mahabharata
reveal distinct cultural values and narrative structures. While both epics present the hero’s journey
as a quest involving trials and ultimate resolution, they diverge in their focus on personal versus
cosmic dimensions of heroism.

In Beowulf, heroism is defined by physical prowess and the pursuit of personal honor.
Beowulf’s battles with monsters and his eventual death in combat underscore the importance of
individual valor and the legacy of heroism through martial success (Beowulf 150). The narrative is
linear and focuses on the external battles faced by the hero.

Conversely, the Mahabharata incorporates a more multifaceted view of heroism. Arjuna’s
journey involves not only physical combat but also philosophical and moral dilemmas, reflecting
the epic’s broader concerns with duty, righteousness, and cosmic order (Easwaran 89). The narrative
is cyclical, intertwining personal struggles with cosmic events, highlighting the integration of
individual actions with larger cosmic responsibilities.

In both epics, external conflict initiates the hero’s journey. Beowulf responds to the call to rid
the Danes of Grendel, while the Pandavas seek to reclaim their rightful kingdom from the Kauravas.
Both narratives emphasize the importance of trials and tribulations in shaping the hero’s character.
Beowulf’s battles against monstrous foes test his physical and moral strength, while the Pandavas’
struggles, including their exile and the great war of Kurukshetra, test their commitment to dharma
(Johnson, 199). Both epics also feature loyal companions who provide support: Wiglaf stands by
Beowulf, while Krishna and other allies assist the Pandavas. Supernatural elements play a significant
role in both stories. In Beowulf, the hero fights otherworldly monsters, while in the Mahabharata,
divine intervention is frequent, with Krishna offering both spiritual and tactical guidance to the
Pandavas (Sullivan, 244).

However, the cultural contexts of the two epics lead to different thematic emphases. Beowulf
is steeped in the values of a Germanic warrior culture that prioritizes personal glory and martial
prowess. In contrast, the Mahabharata explores the complexities of duty, righteousness, and the
ethical dilemmas that arise from war (Doniger, 141). The Bhagavad Gita, in particular, provides a
rich philosophical framework that is absent from Beowulf’s more straightforward moral landscape.
While Beowulf has influenced Western literary traditions, the Mahabharata has had a profound
impact on Hindu philosophy, theology, and cultural practices. These differences in influence
underscore the distinct roles that these epics have played in their respective cultures (Zimmer, 93).

The Role of Heroism in Shaping Cultural Identity

The role of heroism in both Beowulfand the Mahabharata serves as a reflection of the cultural
values and identity of their respective societies. In Beowulf, heroism is closely tied to the Germanic
warrior ethos, where individual glory on the battlefield and loyalty to one’s lord are paramount. The
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hero’s valor is celebrated not only in terms of physical prowess but also in terms of moral
righteousness—Beowulf’s decisions, from helping the Danes to defending his own people against
the dragon, embody the virtues of the ideal Anglo-Saxon king (Robinson, 75).

In contrast, the Mahabharata expands the notion of heroism beyond the battlefield, emphasizing
the importance of dharma (righteous duty) in shaping one’s actions. The characters in the
Mahabharata are frequently confronted with complex moral dilemmas, where the right course of
action is not always clear. The epic engages deeply with the philosophical underpinnings of heroism,
exploring how adherence to dharma can sometimes conflict with personal desires and familial bonds.
This complexity reflects the intricate social and spiritual framework of ancient Indian culture, where
the pursuit of righteousness often requires significant personal sacrifice (Hiltebeitel, 112). “You
have a right to perform your prescribed duties, but you are not entitled to the fruits of your actions.”-
through it the epic emphasizes the idea of performing one’s duty without attachment to the outcomes.

Modern Resonance of the Heroic Journey

The heroic journey in Beowulf and the Mahabharata continues to resonate in contemporary
culture, demonstrating the adaptability of this narrative archetype to modern storytelling. In today’s
world, where narratives often emphasize psychological conflict, moral ambiguity, and social justice,
the hero’s journey is being reinterpreted to reflect contemporary concerns. For instance, the emphasis
on duty and sacrifice in the Mahabharata finds echoes in modern stories that grapple with the
complexities of leadership and the ethical challenges faced by those in power. Characters like
Yudhishthira, who must balance personal desires with the greater good, are reflected in modern
leaders who must navigate the demands of public office with personal integrity.

Similarly, Beowulf’s focus on individual heroism and the struggle against external evil resonates
with contemporary narratives about overcoming adversity, whether in the form of personal challenges,
societal issues, or global crises. The themes of bravery and self-sacrifice in Beowulf continue to
inspire modern heroes in both literature and real life, where the fight against external threats, such
as environmental disasters, pandemics, or social injustices, often mirrors Beowulf’s battle against
the monstrous Grendel and the dragon.

Heroic Archetypes in Modern Media

The heroic archetypes embodied by Beowulf and the Pandavas have found new life in modern
media, from literature and film to television and video games. The archetype of the lone hero, as
seen in Beowulf, continues to dominate in Western superhero narratives, where characters such as
Batman, Superman, and Wonder Woman often face their own Grendels—whether these are
supervillains, internal struggles, or broader societal issues. These modern heroes often reflect
Beowulf’s dual nature as both a warrior and a leader, tasked with defending society against chaos
and destruction (Coogan, 28). Similarly, the themes of dharma, sacrifice, and moral complexity in
the Mahabharata resonate in modern storytelling that emphasizes the interconnectedness of characters
and their roles in larger societal frameworks. Popular series such as Game of Thrones and The Lord
of the Rings draw upon the idea of multi-faceted, morally ambiguous heroes who, like the Pandavas,
must navigate complex webs of loyalty, power, and duty. These stories continue to explore the idea
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that heroism is not only about physical strength but also about moral courage and the wisdom to
make difficult decisions (Peterson, 57).

Furthermore, the influence of the Mahabharata extends into contemporary discussions of
nonviolence, spiritual leadership, and the complexities of justice. The Bhagavad Gita’s teachings,
especially Krishna’s discourse on righteous action without attachment to the results, have inspired
leaders like Mahatma Gandhi, whose nonviolent resistance during India’s independence movement
was rooted in the principles of dharma. This demonstrates how the Mahabharata’s influence extends
beyond literature into real-world applications, shaping the philosophical and ethical frameworks of
modern movements for social change (Lal, 89).

Cultural Significance and Global Influence

Beyond their narrative structures, Beowulf and the Mahabharata serve as cultural touchstones
that have shaped national identities. Beowulf’s portrayal of heroism and loyalty within a warrior
society reflects the values that underpinned early medieval Northern Europe. It stands as a symbol
of English literary tradition, influencing later works from J.R.R. Tolkien’s The Hobbit and The Lord
of the Rings to Seamus Heaney’s acclaimed translation of Beowulf itself. The epic’s emphasis on
legacy, memory, and the hero’s lasting impact continues to resonate in a culture that venerates
historical heroes and myths (Shippey, 31).

In contrast, the Mahabharata has had a profound influence not just on Indian culture but on
Hindu religious and philosophical traditions across the world. Its discussions on dharma, karma,
and the cosmic order have shaped Indian thought and spirituality for centuries, influencing not only
literary works but also religious practices, festivals, and the everyday lives of millions. The
Mahabharata’s legacy is evident in various forms of Indian art, dance, theater, and cinema, where
its characters and themes are continually reinterpreted and reimagined to address contemporary
issues (Brockington, 62). This global influence highlights the universality of the heroic journey and
its ability to transcend cultural and temporal boundaries. Both Beowulf and the Mahabharata
demonstrate how stories of heroism can unite diverse audiences by addressing fundamental aspects
of the human experience—courage in the face of adversity, the struggle for justice, and the quest for
meaning in a chaotic world.

Conclusion

The heroic journeys in Beowulf and the Mahabharata reveal the timeless and universal appeal
of the hero’s quest, a narrative that continues to resonate across cultures and eras. Despite the
distinct cultural contexts from which these epics emerge, both explore the themes of heroism, duty,
and moral complexity, offering readers profound insights into the human condition. By examining
these narratives side by side, we can better understand how the archetype of the hero’s journey
reflects both shared human experiences and unique cultural values.

Moreover, the enduring influence of Beowulf and the Mahabharata on modern literature,
media, and philosophical thought underscores the relevance of these ancient tales in today’s world.
As our global society grapples with new challenges—environmental crises, social injustices, and
ethical dilemmas—these epic narratives remind us that the quest for meaning, justice, and heroism
is a journey that transcends time and space. They continue to inspire, offering wisdom and guidance
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as we navigate the complexities of our own lives, much as they did for their original audiences
centuries ago. The study of these epics not only enriches our understanding of the past but also
offers valuable insights into the future of storytelling and the ever-evolving nature of heroism in a
world that is constantly in flux. The heroic journey, as depicted in Beowulf and the Mahabharata,
remains a testament to the resilience of the human spirit and its ceaseless pursuit of meaning, purpose,
and righteousness.
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Abstract

This paper explores the Panchatantra, an ancient Indian collection of animal fables, through
the lens of social contract theory, power dynamics, and cultural hegemony. By analysing its narratives,
the research investigates how the Panchatantra reflects and perpetuates the social, political, and
patriarchal structures of ancient Indian society. The study delves into the philosophical underpinnings
of governance, emphasizing the balance between dharma (duty) and rajneeti (political strategy),
and the tension between idealism and pragmatism in leadership. It also examines how the
Panchatantra functions as a tool for socialization, transmitting cultural values and norms across
generations and societies through its oral tradition. The research methodology combines a literary
analysis of selected stories from the Panchatantra with a comparative approach, drawing parallels
with Western political philosophy, particularly the social contract theories of John Locke and the
political strategies of Machiavelli. The study also incorporates a sociological perspective, analysing
the text’s role in reinforcing patriarchal and hierarchical norms, while identifying instances of
subversion where female characters challenge these gender roles. The primary objectives of this
research are to uncover the philosophical and political dimensions of the Panchatantra, understand
its role in shaping and reinforcing social identities, and explore its relevance in contemporary
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discussions on governance, ethics, and gender. By doing so, the paper aims to contribute to the
broader discourse on the intersections of literature, politics, and social order in ancient texts.

Keywords: Panchatantra, social contract theory, dharma, rajneeti, power dynamics, cultural
hegemony, patriarchy, gender roles, oral tradition, socialization.

Introduction

The Panchatantra is attributed to Vishnu Sharma, an ancient Indian scholar and storyteller.
The term “Panchatantra” has its origins in the Sanskrit language, where “Pancha” means “five,” and
“Tantra” translates to “systems” or “treatises.” The name aptly refers to the structure of the collection,
which consists of five volumes or books containing a series of interconnected stories and fables.
According to the traditional legend the collection aimed to educate the three young princes of a king
on statecraft, diplomacy, and moral conduct. The term can be interpreted in numerous ways as five
strategies or methods, five principles or teachings, five wise conducts”, or simply considered as a
system of scriptures or teachings. It was originally believed to be composed in Sanskrit around 200
BCE to 300 CE, though its stories have been adapted and retold in numerous languages and cultures
across centuries.

The central aim of the Panchatantra was to educate the sons of kings and princes in the art of
governance through engaging narratives that conveyed moral lessons. Vishnu Sharma, often regarded
as a sage and a pedagogue, utilized allegorical tales featuring animals to reflect the intricacies of
human behaviour. These narratives were designed not only to entertain but also to impart essential
knowledge for rulers and statesmen, helping them navigate the complexities of governance with
wisdom and foresight.

The Panchatantra’s philosophical underpinnings are deeply rooted in the ancient Indian
concepts of dharma (duty/righteousness) and niti (policy/ethics). The tales emphasize the importance
of ethical conduct and righteous rule, often highlighting the consequences of deviating from these
principles. This emphasis on moral governance showcases the world where the ruler was seen as the
upholder of dharma, responsible for ensuring justice and works for the stability within the kingdom.

In examining the intersections of philosophy and politics in the Panchatantra, we not only
uncover its historical role in guiding rulers and statesmen but also appreciate its ongoing relevance
in discussions of leadership and governance today. The Panchatantra serves as a testament to the
enduring power of literature to shape cultural values, reinforce social hierarchies, and provide timeless
lessons for ethical leadership and social order.

The Philosophical Foundations: Dharma, Niti, and Rajneeti

At the heart of the Panchatantra lies the concept of dharma (duty/righteousness), which
governs the moral and ethical conduct of individuals. This ancient Indian text is not merely a collection
of fables but a treatise on statecraft and the ethical dilemmas faced by rulers and their subjects. The
stories often juxtapose dharma with niti (policy/ethics), reflecting the tension between idealism and
pragmatism in governance. This duality is essential in understanding the philosophical underpinnings
of the text. In the tale “The Lion and the Jackal” (Simhika and the Jackal), the lion’s adherence to
dharma by initially sparing the jackal’s life reflects the ideal of righteousness, yet the jackal’s
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subsequent betrayal demonstrates the harsh realities that often necessitate a balance between ethical
purity and practical strategy (Ruben 67).This tension between dharma and niti is further explored in
the story “The Monkey and the Crocodile” (Kapitthaka and the Crocodile), where the monkey uses
wit to escape the crocodile’s trap. The story emphasizes the importance of niti in governance—
using wisdom and strategy to navigate complex situations where rigid adherence to dharma might
lead to failure (Chandra 135). However, these tales also recognize that in the realm of governance,
the strict application of dharma may not always yield the best outcomes, necessitating a flexible
approach that incorporates niti.

Rajneeti (political strategy), another central theme of the Panchatantra, is explored through
the actions of the animal characters, who often employ cunning and diplomacy to achieve their
goals. In the story “The Crows and the Serpent” (Kaka and the Serpent), the crows use strategic
deception to eliminate their enemy, the snake, which symbolizes a ruler’s need to employ strategy
and sometimes even deceit to protect the kingdom and maintain order (Saletore 48). This pragmatic
approach to governance is akin to the ideas of Machiavelli in The Prince, where power and strategy
are necessary for maintaining order and authority (Sen 102). The crows’ actions, while seemingly
ruthless, reflect a deeper understanding of rajneeti, where the end justifies the means—a concept
that is often debated in political philosophy.

Furthermore, the Panchatantra explores the complexity of leadership and the moral dilemmas
faced by rulers. The story “The Weaver and the Gods” (Deva and the Weaver) exemplifies this
complexity. The weaver, who wishes for wealth and power, is granted his desires by the gods, only
to face the consequences of his newfound status. The tale illustrates the idea that with great power
comes great responsibility and that leaders must navigate the fine line between ethical leadership
and the pragmatic demands of ruling a kingdom (Thapar 142). This intersection of philosophy and
politics in the Panchatantra underscores the challenges inherent in leadership, where rulers must
constantly balance their ethical obligations with the realities of governance.

In sum, the Panchatantra offers a sophisticated exploration of the philosophical foundations
of governance, where dharma, niti, and rajneeti are in constant interplay. The text provides valuable
lessons on the importance of ethical conduct in leadership while recognizing the need for practical
strategies in the complex world of politics.

Cultural Hegemony and Social Stratification

The Panchatantra also serves as a vehicle for cultural hegemony, where the dominant cultural
values are propagated through its narratives. The tales subtly reinforce social stratification, portraying
a society in which each class and creature has a designated place and role, thereby perpetuating the
established social hierarchy. For instance, in the story “The Brahmin and the Goat” (Brahmana and
the Goat), the Brahmin’s initial trust in his status and wisdom is challenged by deceitful tricksters,
yet the resolution of the story ultimately reaffirms the superiority and authority of the Brahmin
caste, thereby reinforcing the social hierarchy (Ruben 82). The Brahmin’s gullibility is portrayed as
a temporary lapse, while the tricksters’ success is seen as an aberration rather than a fundamental
challenge to the societal order.
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This portrayal of kings and rulers as wise and just figures is central to maintaining social
order in ancient Indian society. In the story “The Lion Makers” (Simha and the Learned Men), a
group of scholars revives a lion using their knowledge, only to be devoured by the creature. The tale
underscores the idea that knowledge and power, when misapplied without wisdom, can lead to
disaster. However, it also subtly reinforces the notion of a natural order, where kings and rulers
(symbolized by the lion) are seen as the rightful holders of power, capable of upholding or destroying
the social fabric based on their actions (Choudhury 47).

This use of literature to reinforce societal norms is reminiscent of Antonio Gramsci’s concept
of ideological state apparatuses, where culture and education serve to perpetuate existing power
structures. Gramsci argued that cultural institutions, including literature, play a crucial role in
maintaining the dominance of the ruling class by shaping public consciousness and normalizing
social inequalities (Forgacs 196). The Panchatantra can thus be seen as an early form of this apparatus,
subtly instilling the values necessary for the preservation of social hierarchy and stability. For instance,
the story “The Tortoise and the Geese” (Kumbagriva and the Geese) illustrates the virtues of patience
and acceptance of one’s role in society. The tortoise’s downfall, due to its inability to remain silent,
reinforces the idea that individuals must adhere to their societal roles and limitations to maintain
harmony and avoid chaos (Goldman 23).

The Panchatantra’s emphasis on social roles and hierarchies reflects the broader cultural context
of ancient India, where the varna system (caste system) and jati (sub-castes) were deeply ingrained
in societal organization. In “The Loyal Mongoose” (Nakula and the Brahmin’s Wife), the mongoose
is punished despite its loyalty, symbolizing the rigid expectations placed on individuals based on
their social position and the dangers of transgressing these boundaries (Smith 109). The story serves
as a cautionary tale about the consequences of failing to fulfil one’s prescribed role within the social
hierarchy.

The Panchatantra’s narratives, therefore, not only entertain but also function as tools for social
education, embedding the values and norms necessary for the continuation of the existing power
structures.

Socialization and the Role of Folklore

The Panchatantra plays a crucial role in the socialization process, teaching individuals the
norms and values of their society through its stories. These tales are part of India’s rich oral tradition,
a medium through which cultural knowledge and social norms were transmitted before the advent
of written literature. Oral storytelling, as exemplified by the Panchatantra, served as a primary
means of educating the young and imparting the values necessary for communal harmony and
individual success. As Blackburn notes, “The oral tradition in India, with the Panchatantra at its
core, functioned as a vehicle for cultural transmission, ensuring that societal values were perpetuated
across generations” (Blackburn 45).

As a tool for socialization, the Panchatantra helps inculcate virtues such as loyalty, wisdom,
and justice, while also warning against vices like greed and treachery. In the story “The Loyal
Mongoose” (Nakula and the Brahmin’s Wife), the virtue of loyalty is central to the narrative. The
mongoose, despite its devotion, is tragically misunderstood and killed by the Brahmin’s wife, who
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acts out of impulsive fear rather than reason. The story serves as a cautionary tale about the
consequences of rash judgment, illustrating the importance of patience and wisdom in maintaining
social harmony (Ruben 92). This tale, like many others, teaches the value of discernment, highlighting
the role of folklore in shaping individual behaviour and communal ethics.

Moreover, the Panchatantra’s stories often explore the consequences of greed and treachery,
reflecting the societal emphasis on ethical behaviour. In “The Greedy Jackal” (Laghupatanaka and
the Otters), the jackal takes advantage of two otters who are fighting over their prey. The tale not
only warns against the dangers of greed but also emphasizes the importance of cooperation and
fairness, key virtues in maintaining social cohesion (Saletore 50). By embedding such lessons within
engaging narratives, this collection of fables facilitates the internalization of social norms, ensuring
that individuals learn the values necessary for their roles within society.

Folklore, is not merely a reflection of cultural practices but also a means of shaping them. The
stories have been adapted and reinterpreted across cultures, demonstrating the principle of cultural
relativism, where the same narrative can hold different meanings depending on the cultural context.
For instance, when the Panchatantra was translated into Persian as Kalila wa Dimna, the tales were
modified to fit [slamic moral teachings, demonstrating how the narratives were adapted to resonate
with different cultural values (De Blois 131). This adaptability has allowed the Panchatantra to
remain relevant across centuries and societies, influencing social identity and communal values
wherever it is told. As Smith observes, “The Panchatantra’s ability to transcend cultural boundaries
and adapt to various moral frameworks is a testament to its universal appeal and its power as a tool
for socialization” (Smith 114).

Power Dynamics and Patriarchy

The Panchatantra is areflection of the patriarchal structures that have long dominated Indian
society. The tales often depict male characters as the primary decision-makers and rulers, while
female characters are frequently relegated to secondary roles. For instance, in the story “The Lion
and the Carpenter” (Simha and the Carpenter), the male lion is portrayed as a powerful and cunning
leader, whereas the female lioness remains largely passive, following the male’s lead without question
(Ruben 112). This portrayal reinforces the patriarchal norms of the time, subtly endorsing the idea
that power and authority are inherently male domains. As Goldman notes, “The Panchatantra reflects
the hierarchical and patriarchal structures of its time, where male dominance in political and social
spheres is depicted as natural and unchallenged” (Goldman 58).

However, the Panchatantra also offers moments of subversion, where female characters exhibit
agency and wisdom, challenging the rigid gender roles imposed by society. In the story “The Tale of
the Three Fishes” (Matsya and the Fishes), for example, the wife of a fisherman plays a crucial role
in devising a plan to catch a cunning fish, showcasing her intelligence and strategic thinking (Smith
134). This story illustrates how female characters, though often side-lined, can be central to the
narrative’s resolution, thereby providing a subtle critique of the gender dynamics prevalent in ancient
Indian society.

These instances of female agency in the Panchatantra provide a space for critique within the
text, allowing for a more nuanced understanding of power dynamics and gender relations in the
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context of ancient Indian philosophy and politics. In “The Brahmin and the Crooks” (Brahmana and
the Crooks), while the male Brahmin is deceived by a group of cunning thieves, his wife is portrayed
as perceptive and cautious, advising him against trusting strangers. Her wisdom and foresight are
ultimately what saves them, offering a counter-narrative to the predominant patriarchal themes in
the collection (Choudhury 68).

Furthermore, the Panchatantra occasionally portrays female characters as moral compasses
or voices of reason, suggesting that while men may hold formal power, women’s influence in the
private sphere can be profound. In “The Loyal Mongoose” (Nakula and the Brahmin’s Wife), the
wife’s hasty decision to kill the mongoose ultimately highlights the tragic consequences of impulsive
actions, a moral lesson that critiques the rigid gender expectations that confine women to roles of
emotional and irrational decision-makers (Saletore 74). These stories reveal the complexity of gender
roles within the Panchatantra, suggesting that while the text largely upholds patriarchal norms, it
also contains elements that challenge and question these structures. This duality allows the
Panchatantrato serve as both a reflection of its time and a vehicle for subtle social critique, offering
insights into the evolving discourse on gender and power in ancient India.

Lessons for Governance and Social Order

The Panchatantra provides timeless lessons for governance and social order, many of which
remain relevant in contemporary discussions of statecraft and leadership. One of the most profound
contributions of the text is its exploration of social contract theory, a concept that emphasizes the
mutual responsibilities of rulers and subjects. The stories in the Panchatantra often depict rulers
who must balance the needs of their people with the demands of statecraft, reflecting the idea that
governance is a social contract based on trust, justice, and reciprocal obligations.

In the story “The Elephant and the Sparrow” (Gajendra and the Sparrow), an elephant recklessly
destroys the nest of a sparrow, leading to a coalition of smaller animals who band together to overthrow
the elephant. This tale illustrates the consequences of a ruler who neglects the welfare of his subjects,
emphasizing that power must be exercised with responsibility and compassion (Ruben 75). The
story echoes the principles of social contract theory by demonstrating that the abuse of power can
lead to the breakdown of social order and the eventual overthrow of the ruler.

This concept is closely aligned with the ideas of philosopher John Locke, who famously
stated, “The end of law is not to abolish or restrain, but to preserve and enlarge freedom” (Locke
306). Locke’s theory of governance, which emphasizes the protection of individual rights and the
creation of a just society, is mirrored in the Panchatantra’s portrayal of ideal rulers. In the tale “The
Lion and the Bull” (Pingalaka and Sanjivaka), the lion Pingalaka initially rules with fairness and
wisdom, earning the loyalty of his subjects. However, when he is manipulated by deceitful ministers,
his governance becomes tyrannical, leading to chaos and the breakdown of trust within his kingdom
(Smith 124). This story reinforces the idea that effective governance is not about the imposition of
power but about creating a just and harmonious society through mutual respect and trust.

The Panchatantra also emphasizes the importance of justice as a cornerstone of governance.
In “The Crows and the Serpent” (Kaka and the Serpent), the crows seek justice against a serpent
that has been preying on their young. The crows employ strategy and cunning to achieve their goal,
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but the underlying message is that justice, even when it requires effort and strategy, is essential for
maintaining social order (Choudhury 52). This narrative aligns with the social contract theory by
suggesting that rulers and their subjects must work together to ensure justice, which in turn preserves
social stability and harmony.

Moreover, the Panchatantra presents governance as a dynamic process that requires
adaptability and foresight. The story “The Weaver’s Lament” (Weaver and the Gods) tells of a
weaver who is granted power and wealth by the gods but struggles to maintain his newfound status
due to his lack of wisdom and foresight (Sharma 189). The tale highlights the dangers of leaders
who are unprepared or unwilling to adapt to the changing needs of their society, suggesting that
effective governance requires continuous learning and adaptation.

Overall, the Panchatantra offers anuanced view of governance, where the ruler’s authority is
legitimized not through force but through their ability to uphold justice, earn the trust of their
subjects, and adapt to the demands of their role. This perspective is deeply resonant with modern
interpretations of social contract theory, as it underscores the reciprocal nature of power and the
necessity of creating a society that values freedom, justice, and mutual respect.

Conclusion

The Panchatantra, traditionally viewed as children’s literature, transcends its role as a mere
collection of animal fables to offer timeless wisdom on governance, ethics, and social order. In
today’s society and political scenario, the lessons embedded in the stories are not just relevant but
essential for shaping the moral and ethical compass of young and adult India. As the nation navigates
complex challenges in governance, social justice, and leadership, the Panchatantra provides a
blueprint for ethical decision-making, the balance between power and responsibility, and the
importance of wisdom and justice in leadership. The stories emphasize that true leadership is rooted
in the well-being of the people, echoing the need for a social contract that prioritizes the collective
good over individual gain.

For young adults, who are the future leaders of the nation, these stories offer lessons in critical
thinking, ethical leadership, and the importance of maintaining social harmony. In a rapidly changing
world, where the pressures of modern life can often lead to moral compromise, the Panchatantra
serves as a guide, encouraging the next generation to lead with integrity, wisdom, and compassion.

Thus, the Panchatantra is not just a relic of the past but a vital resource for today’s India. By
revisiting and embracing the lessons of this ancient text, young and adult Indians alike can find the
guidance they need to navigate the complexities of modern life and build a future that is just, ethical,
and prosperous for all.
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